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Introduction  
 
This guide is for educators as well as self-initiated learners who want to explore history 
and culture outside of traditional classroom settings. Those educators and learning 
communities that have an intentional focus on scholars mastering concepts and skills in 
English Language Arts, Social Studies, and the Arts (Particularly Music and Dance) will find 
Come Sunday: A Young Reader’s History of Congo Square to be an exceptional resource.  This 
guide will assist those efforts; however, it is NOT designed to be a page-by-page, step-by-
step pathway or scope and sequence for teaching. It is an aid that serves to inspire and 
facilitate learning at high levels of interest and engagement. 
 
When determining which materials and resources will best enhance and advance learning, 
educators consider multiple criteria including: 
 

• Purpose for learning 
• Standards (Common Core / State Standards / Grade Level Expectations 
• Content area concepts and skills 
• Higher Order Thinking Skills via predesigned questions and scholar generated 

questions 

• Daily learning objects 
• Methods by which to check for understanding: formative and summative 
• Methods by which to reteach or relearn once misconceptions are noted 
• Methods by which to ensure mastery of concepts, skills, and opportunities to create, 

and generate new ideas and content during the learning process 
• Cultural relevance 

 
This guide provides learning strategies that enable teachers to achieve these and other 
required as well as desired criteria. Before publication, educators in various public and 
private organizations in New Orleans piloted and/or critiqued Come Sunday to insure its 
value and worth. The content of this guide results from their feedback. The book’s 
historically sound and culturally relevant content, engaging documents and images, and 
purposeful design make it a choice text to promote reading for critical thinking, analysis, 
and rich questioning - all of which foster inquiry, dialogue and learning. 
 
New Orleans educators who contributed to Come Sunday and this guide include Angela 
Kinlaw, Inspire NOLA Charter Schools; Blayre Ramie, Wilson Charter School; Dareon 
Bodden, Wilson Charter School; Ciara Jeffrey, Wilson Charter School; Ivory Clark, Crocker 
College Prep Charter School; Romero J. Stewart, McDonogh 35 High School; Juaquana 
Stewart Lewis, McDonogh 35 High School; Shanelle Blunt Jupiter, Martin Berhman Charter 
School; Amy Hoyle, New Beginnings Charter Schools; Frederick Delahoussaye, Ashé 
Cultural Arts Center; Robin McCormick, Newman School; Warren Jones, Helen Cox High 
School; Etti Frezel, Morris Jeff Community School; Ryan P. Ruyle, Morris Jeff Community 
School; Kristyna Jones, Brothers Empowered 2 Teach; and Jennifer Williams, Community 
Book Center. 
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Learning Opportunities for Readers 
 

As you read the book, there is much value in creating a list of unfamiliar and challenging words. 
Try to figure out their meanings, using images and context clues, before checking the glossary 
included in the book. 
 
The author used the term “enslaved” rather than “slave” throughout the book.  Explain the 
difference in meaning between the two terms, and consider why the author intentionally uses 
the word enslaved when referring to people. 
 
The book contains numerous primary and secondary source documents. Explain the difference 
between the two.  Give examples of each found in the book. Discuss the purpose for the use of 
primary and secondary source documents in the book. 
 
Take time to consider how these primary and secondary documents help you better understand 
history. 
 
How do these documents and images enhance your understanding of the content, time period, 
and topic at hand? 
 
Select one primary source document and provide an in-depth analysis. Tell all that you learned 
from it.   
 
What themes are present in the manuscript? Why do you say so? How are those themes 
expressed? 
 
How do those themes apply to the past and present? What indications do they have for the 
future? 
 
An Adinkra symbol (Sankofa) appears throughout the book. Discuss its meaning and origin. 
Conduct research on additional Adinkra symbols including their meaning and usage in Ghana 
and throughout the African diaspora. What is the African diaspora? Why is understanding the 
African diaspora important to world history? 
 
Give examples of how the history of New Orleans is reflected in the history of Congo Square. 
 
Give examples of how the history of Congo Square is reflected in the history of the world.  
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Prior to Reading  
 
Know, Want to Know, Learned (KWL): Prior to reading the book, share what you know and what 
you want to know about Congo Square. 
 
As you read, share what you have learned about Congo Square and how the book’s design and 
special features help you to learn. 
 
Background teaching opportunities exist in examining the following: 
 

• Front and back cover 
 

• Table of Contents 
 

• Chapter introductions 
 

• Book’s structure 
 

• Book’s layout 
 

• Photos and photo captions 
 

• Knowledge about and examination of primary and secondary documents  
 

• Primary and secondary document captions 
 

• Purpose of book features: ex. Sankofa bird margin captions 
 

• Author’s notes 
 

• Timeline of events 
 

• Glossary 
 

• Bibliography  
 

• Index 
 

• Anything else? 
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Chapter I: History of the Location 
Guiding Questions and Considerations for Lesson Planning 

 
Discuss the prehistoric nature of the location including who lived in the vicinity before 
European explorers arrived. What was life like for the native people before the French settled in 
the territory? What was life like for them afterwards? 
 
How did the layout of the city inform the location of Congo Square? 
 
Today, the official name of the location is Congo Square. However, over the years, there were 
many other names.  What were some of them? Why do think there were so many other 
names? 
 
How can you learn about the history of a location by learning about the names it has held? 
What can some of the names of Congo Square tell about the location’s past? 
 
Compare the map of the French Quarter in New Orleans during the years that Sainville lived to 
a map of New Orleans today. What changes are there? 
 
 

Chapter II: The People 
Guiding Questions and Considerations for Lesson Planning 

 
How did the slave trade impact the survival, population, culture (i. e. music, food, food ways, 
architecture, language, literature), and economy of New Orleans? 
 
What was the difference between the Transatlantic and the Domestic Slave Trades?  
 
Discuss the differences between most enslaved and most free people of color including their 
legal, social and economic status. What things did some people in both groups have in 
common? What things did all people in both groups have in common? 
 
Who were the different people who gathered in Congo Square? Discuss some of the reasons 
why they gathered.  
 
 

Chapter III: An Urban Slave Society 
Guiding Questions and Considerations for Lesson Planning 

 
Discuss Article V of the Code Noir. How did it contribute to the development of Congo Square’s 
legacy?  
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The runaway ads that appear throughout the book are examples of how some enslaved people 
resisted their plight.  From those ads, we can learn about individuals from the past and the 
conditions they endured.  Select one of the ads and list everything you can about the person 
and his/her situation (i.e. name, age, birth place, appearance, description, job, etc.). 
 
What other ways did enslaved people resist slavery?  
 
 

Chapter IV: The Gatherings 
Guiding Questions and Considerations for Lesson Planning 

 
What African traditions did gatherers perpetuate in Congo Square on Sunday afternoons? Why 
do you think these traditions were of value to the gatherers? 
 
What was the origin of the first rice seedlings and people who knew how to cultivate the crop? 
 
Make a list of traditional New Orleans dishes that include rice, including calas. 
 
The American banjo derived from the African string instrument called a banza (also bania), 
which African descendants played in Congo Square. Research the history of this instrument in 
America. Where else was it played during slavery? Discuss its use in minstrel shows and country 
music. Why did the banjo loose popularity among Black musicians?   
 
 

Chapter V: The Influence of the Gatherings 
Guiding Questions and Considerations for Lesson Planning 

 
Collaborate with the band teacher to introduce the “second line beat.” Divide the class into 
several groups and have one group clap the habanera rhythm while another group claps the 
second line beat.   

• Give other groups different variations or derivatives of the habanera to clap.  
 

• In the end, allow them to clap freely resulting in a rhythmic improvisation. 
 
In 1817, at a Sunday gathering in Congo Square, Benjamin Latrobe observed women waving 
handkerchiefs as they danced. What connection can you make between that cultural practice in 
Congo Square hundreds of years ago and the popular traditions in New Orleans today? What 
other connections can you make in the dance, music, food, marketing and religious beliefs? 
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GROUP PROJECTS 
 
Work in cooperative groups/independent discovery stations to create:  
 

• Power Point or Prezi presentations 
 

• Skits 
 

• Songs 
 

• Video / documentary or exhibitions about Congo Square. 
 

• Blogs 
 

• News articles 
 

• Journal writing / interactive journal 
 

• Socratic seminars 
 

• Visual art timelines 
 

• Poems and or poetic / choral reading (Create new ones or discuss those written by 
Langston Hughes and New Orleans poet Kalamu ya Salaam. See Appendix). 

 

• Stories (Example: Work in groups to create a story about Congo Square that includes 
Sainville as the main character who guides the narrative. Include what you know about 
Sainville and about the history of the location). 

 

CONCLUSION  
 
Complete the following: 
 

• Before I read the book, I thought:      
 

• After reading, I found:  
 

• Besides this, I learned:   
 

• Finally, I noticed that: 
 

• What I know now is important because: 
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APPENDIX 
 

Drums                                                 
By Langston Hughes                            
  
I dream of the drums                          
And remember 
Nights without stars in Africa. 
  
Remember, remember, remember! 
I dream of the drums 
And remember 
Slave ships, billowing sails, 
The Western Ocean, 
And the landing at Jamestown. 
  
Remember, remember, remember! 
  
I dream of drums 
And recall, like a picture,  
Congo Square in New Orleans- 

Sunday-the slaves’ one day of 
“freedom” 

The juba-dance in Congo Square. 
  
I dream of the drums 
And hear again 
Jelly Roll’s piano, 
Buddy Bolden’s trumpet, 
Kid Ory’s trombone, 
St. Cyr’s bajo, 
They join the drums… 
And I remember. 
  
Jazz! 
  
I dream of the drums 
And remember 
  
Africa! 
The ships! 
New shore! 
And drums! 
  
Remember! 
I remember! 
Remember! 

 
Congo Square      
by Kalamu ya Salaam 
 
Audio: http://wordup.posthaven.com/poem-audio-congo-

square-0 
 
the oumas indians prepared this place for us 
centuries before our arrival 
a sacred spot where corn festivals 
were celebrated & as the colonializers came 
they pushed aside our hosts 
& introduced us in chains 
& by the late 1700s we somehow 
recognizing the sacredness of le place de congo, 
we somehow, and the how of our persuasive methodologies 
is not clear at this moment, but nevertheless, 
even enslaved we crafted and created a space 
where we could be free to be we 
and thusly we countered the sacriligousness of the french 
giving great homage to our ancestors as well as 
giving praise & thanx to our red blooded brothers & sisters 
  
this is an oral libational toast 
to congo square 
to native americans & 
to our african ancestors 
who made a circle in a square 
and gave us a way to stay ourselves save ourselves 
from the transformatory ugliness of america 
which refuses to recognize the spirituality of life 
and celebrates death with crosses & crosses, double 
& triple crosses, the middle passage the first cross, 
christianity the double cross and capitalism 
the ultimate triple coup de grace cross of our captivity 
 
but the terror of crosses notwithstanding 
we sang, we beat, we be, we was & is 
hail, congo square 
our african gods have not been obliterated 
they have merely retreated inside 
the beat of us until we are ready 
to release them into a world that we 
re-create, a world heralded by the beat 
be, beat being, beating being 
of black heart drums  

http://wordup.posthaven.com/poem-audio-congo-square-0
http://wordup.posthaven.com/poem-audio-congo-square-0
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heart beat heart beat heart be/at this place 
at this place be heart beat be we 
beating place in new world space 
beating being in place 
in new world preserving our ancient pace 
our dance is the god walk 
our music, the god talk 
  
first thing we do, let's get together 
circle ourselves into community 
no beginning no end connected together 
and singing ringing singing  
in a ring 
  
second let's be original 
aboriginal / be what we were before 
we became what we are, be bamboula 
dance, be banza music, and sing song words 
which have no english translation 
  
third let us remember 
never to forget even when we can't 

remember 
the specifics we must retain the essentials 
the bounce the blood flow the feel the spirit 
grow energy, must retain and pass on 
the essential us-ness that 
others want to dissipate whip out of us 
but no matter how much of us they prohibit 
deep inside us is us 
remains us inside 
& needs only  
the beat 
to set 
us free 

 
 
 

the beat to free us 
  
it is morning, a sun day, a field w/out shade but dark 
with the people black of us in various shades 

eclipsing the sun with our elegance 

  
we are centuries later now 

and still this sacred ground calls us 
to remember / to beat / to be 

  
beat CONGO SQUARE be CONGO SQUARE 
beat be beat be 

remember 
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RELATED ON-LINE LESSON PLANS 
 

Music Rising, Tulane University 
 

K-12th Grade Educational Resources 
 
Provides guiding questions and lesson activities on Congo Square, Second Line Tradition, Mardi 
Gras Indians and Traditional Jazz. 
 
See link here: http://www.musicrising.tulane.edu/learn/resources 
 

New Orleans as a Music City 
 
See link here: http://musicrising.tulane.edu/learn/a_chapter/34 

America Gets Jazzed 
 
Grade Level: 7th – 12th 

 
Students discover how jazz became a significant building block of American culture, influencing 
other genres of music while reflecting the changing values, tastes and identity as a people. 
 
See link here: http://www.louisiana101.com/ideas_misc_links2.html 
 

The Birth of an Icon:  Learning and Performing the Origins of 
the Drum Set and Early Jazz Drumming in  

New Orleans, Louisiana 
 

Designed by: Matthew R. Berger 
Prescott College 
 
Few American innovations have had as far-reaching and profound an impact on the world’s 
music as the drum set. Likely first used in the United States in the late 19th century and 
developed extensively throughout the first half of the 20th century, the drum set is now an 
international cultural icon. Most people (including many drum set players!) are surprised to 
learn that the drum set, as we know it today, owes much of its popularity to the development 
of jazz in New Orleans. This lesson provides an introduction to drum set history and teaches 
students to perform preliminary New Orleans brass band and early jazz drumming rhythms. 

http://www.musicrising.tulane.edu/learn/resources
http://www.louisiana101.com/ideas_misc_links2.html
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See link here: http://www.folkways.si.edu/the-birth-of-an-icon-learning-and-performing-the-
origins-of-the-drum-set-and-early-jazz-drumming-in-new-orleans-louisiana/music/tools-for-
teaching/smithsonian 
 

The Fifteenth Amendment & Congo Square 
 

(Presently Washington Square in Philadelphia, PA) Written by Amy Cohen 
Grade Level: Middle and High School 
 
After students examine and discuss the painting entitled “The Fifteenth Amendment,” which is 
set on the edges of Philadelphia’s upscale Washington Square, they will discover the surprising 
history of the park. It previously held the name Congo Square and was used as a potter’s field, a 
mass grave, and a gathering place for enslaved African Americans – similar in many ways to 
Congo Square in New Orleans. After reading poetry inspired by Washington Square’s morbid 
and vibrant past, students will create their own works of art in a medium of their choice.   
See link here: http://www.abolitionseminar.org/wp-content/uploads/2015/09/Lesson-8-15th-
Amendment-Congo-Square-COMPLETE.pdf 
 

The Association for Cultural Equity  
Resources for Teachers 

 
Grade Levels: 1st – 7th (Primarily) Some: Early Childhood, Secondary and Adult Education 
Teachers with extensive experience in music education and pedagogy (Patricia Shehan 
Campbell, Ph.D., Rita Klinger Ph.D., Christopher Roberts Ph.D., and Karen Howard) created the 
following lesson plans using the resources of the Lomax Archive. This archive consists of 
thousands of recording, tapes, photos, films and videos, and notes and manuscripts made by 
John and Alan Lomax from1933 to 1942 in the U.S. and the Caribbean. 
 
See link here: http://www.culturalequity.org/rc/ce_rc_teaching.php 
 

Having Our Say: The Music of the Mardi Gras Indians 
 

Designed by: Erica Watson 
University of Memphis  
Grade Levels: Adaptable 
 
This unit introduces students to the culture and music of Mardi Gras Indians, an important 
African American phenomenon that takes place in New Orleans. Students will examine the 
tradition and its culture-bearers, listen to and analyze Mardi Gras Indian music, and examine 

http://www.folkways.si.edu/the-birth-of-an-icon-learning-and-performing-the-origins-of-the-drum-set-and-early-jazz-drumming-in-new-orleans-louisiana/music/tools-for-teaching/smithsonian
http://www.folkways.si.edu/the-birth-of-an-icon-learning-and-performing-the-origins-of-the-drum-set-and-early-jazz-drumming-in-new-orleans-louisiana/music/tools-for-teaching/smithsonian
http://www.folkways.si.edu/the-birth-of-an-icon-learning-and-performing-the-origins-of-the-drum-set-and-early-jazz-drumming-in-new-orleans-louisiana/music/tools-for-teaching/smithsonian
http://www.abolitionseminar.org/wp-content/uploads/2015/09/Lesson-8-15th-Amendment-Congo-Square-COMPLETE.pdf
http://www.abolitionseminar.org/wp-content/uploads/2015/09/Lesson-8-15th-Amendment-Congo-Square-COMPLETE.pdf
http://www.culturalequity.org/rc/ce_rc_teaching.php
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the multiple cultural influences that have contributed to the tradition. Students will gain 
experience in listening, movement, and performance, which will enrich their sense of the 
musical and cultural complexity of this phenomenon. 
 
See link here: http://www.folkways.si.edu/having-our-say-mardi-gras-indians/folk/music/tools-
for-teaching/smithsonian 
 

Musical Gumbo:  
A Whole Lotta Creole, Cajun and Zydeco Goin’ On 

 
Designed by: Elaina Malcolm 
Grade Levels: 3rd – 5th & 6th – 8th 
 
This unit of study is intended to develop student knowledge of the Creole influence on the 
music of various countries in the Americas: French Guiana, Surname, and the United States. 
Students will enjoy experiences in listening, singing and playing on instruments, and they will 
explore how different groups of people have influenced one another. 
 
See link here: http://www.folkways.si.edu/gumbo-whole-lotta-creole-cajun-zydeco-goin-
on/music/tools-for-teaching/smithsonian 

 

Teaching Jazz as American Culture Lesson Plans 
 

Grade Level: Middle and High School                                                                                                    
Included are a series of lesson plans designed by the teachers who participated in the 2005 
National Endowment for the Humanities (NEH) Summer Institute, “Teaching Jazz as American 
Culture.” The thirty teachers worked in public and private schools from across the country and 
represented a variety of disciplines in the humanities: music, English, history, creative writing, 
and art.        
              
See link here: 
https://cenhum.artsci.wustl.edu/files/cenhum/imce/NEH_2005_Lesson_Plans.pdf 

http://www.folkways.si.edu/having-our-say-mardi-gras-indians/folk/music/tools-for-teaching/smithsonian
http://www.folkways.si.edu/having-our-say-mardi-gras-indians/folk/music/tools-for-teaching/smithsonian
http://www.folkways.si.edu/gumbo-whole-lotta-creole-cajun-zydeco-goin-on/music/tools-for-teaching/smithsonian
http://www.folkways.si.edu/gumbo-whole-lotta-creole-cajun-zydeco-goin-on/music/tools-for-teaching/smithsonian
https://cenhum.artsci.wustl.edu/files/cenhum/imce/NEH_2005_Lesson_Plans.pdf
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